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Part I: Introduction


I may be in my first year of courses in education but already I am forming my philosophy of education, how I want my classroom to be set up, and how I want to teach. Students learning to be teachers have a twelve year advantage over other majors because we have background research as students in our own education. As students we already know what we liked and did not like in our past teachers. We can use this knowledge along with what we learn to help mold us into the teachers we will one day become. One of the first things we learned about were standards, those pesky rules that we cannot avoid. Standards are what help guide us into being sufficient teachers and what separate average teachers from great teachers. Instructional Philosophies are how we view the teaching process, which methods do we connect with, do we know our content? Diversity plays a large role in how we learn, how we grow and how we perceive the world. As teachers it is our place to bring diversity into the classroom without creating a divide between students.  Finally, there is how democracy plays a role in our classroom. Overall my goal is getting my students to learn and get to know more about themselves, those around them, and the world.
Part II:  My Philosophical Positions
Teaching Standards


There are many standards that teachers strive to achieve and the state of Ohio has created a list of seven standards for the teaching profession. During my field observations, I saw these standards in action. The first standard states "Teachers understand student learning and development and respect the diversity of the students they teach (Allen, personal communication, September 20, 2011)." While visiting both Wadsworth schools and St. Vincent St. Mary, I saw the teachers practicing this standard. At Wadsworth, I saw that the classes were already divided into sections like honors, gifted, regular, and classes for the students that were disabled (Field notebook, September 29, 2011, p. 13). Nevertheless, the teacher I observed also saw the differences in each classroom. For example, when doing worksheets, on both September 29th and October 27th, students who were doing well (getting less than 3 wrong on homework) got to do the worksheet by themselves or with a partner, those who were struggling, or needed more help, stayed in the center of the room where she helped get them started by doing the problems with the students and even having them go up to the board and help each other do the problems (Field notebook, pp. 13-19). 
Another teacher I observed at Wadsworth had her students seated in groups or four or five. At each table, there was a special needs child. She also labeled one student at each group the leader. By doing this she balanced out the children with special needs by placing them with a student she felt could help them during class time, to help them stay on task, and help with questions (Field notebook, October 13, 2011, p. 17). As for expecting their students to achieve to their full potential, I saw a great example of this at Wadsworth. Most people who have taken high school or college math know that to understand the harder, more complex math, one must still be able to perform the basic concepts of math, but telling that to a middle school student who is struggling is difficult. The teacher understood this and when a handful of students in each of her classes did poorly on a test she gave them an option. They could come to her for a one on one study session and if they did this; they were given the chance to take a second version of the test (Field notebook, September 29, 2011, p. 13). By doing this, she was giving them a chance to better their grade, and insured they received more practice in an area where they are struggling.


The third Ohio standard states: "Teachers understand and use varied assessments to inform instruction, evaluate and ensure student learning (Allen, personal communication, September 20, 2011)." The first day I was at Wadsworth, I asked the teacher I was with a question "what do you do if your whole class or the majority of the class has failed a test?" and I really liked her answer (Field notebook, September 29, 2011, p. 13). She said that in most cases she would go back and re-teach the material, because in math, everything builds on what you already know. But in some cases the next chapter was similar to the previous chapter so she would move on, but at the same time she would give the students worksheets or homework problems going over the previous chapter to help them get more practice. She used her tests to evaluate where her students were in their learning, and did not put the focus on a big grade. While in her classroom I saw her use multiple forms of assessment. All three times I was there; I saw her go over homework with the students (Field notebook, September 29-October 27, 2011, pp. 13-19). The homework was graded on completion, then the students would grade their own paper, after they were done she would ask them how they felt they did, thumbs up for good, down for bad, sideways for ok, which was informal assessment. She have them review sheets before the test and asked the students which problems they wanted to go over in class, and while they when through each problem, she asked each student what she should do next or even had a student go up to the board to show how to do a problem (Field notebook, September 29, 2011, p. 13).  
While at St.V-St.Marry, I observed a chemistry lab. Before the students could start the lab they had to fill out a worksheet saying how they would go about the experiment and predict the outcome (Field notebook, September 22, 2011, p. 1). Then before they could start, the teacher had to check and approve it. By doing this, she could gauge their knowledge of the assignment. Teachers also use homework to analyze student progress and involve students in self assessment (Field notebook, September 22, 2011, p. 1). On all three occasions I observed at Wadsworth, homework was graded by the student. By having students grade their own homework the stress on getting answers, on what should be practice, correct. After they graded the homework, students were encouraged to ask questions on problems they had difficulty with. 

The fifth Ohio standard states "teachers can create learning environments that promote high levels of learning and achievement for all students (Allen, personal communication, September 20, 2011)." In the example of allowing students to retake a test, the teacher is promoting her students to take responsibility for their grade by making them responsible for coming to her and scheduling a study session with her. It is also important to create an environment that is safe emotionally and physically. While at St. V- St. Mary, I observed a chemistry class while they preformed a lab (Field notebook, September 22, 2011, p. 1). The teacher started the class by going over safety and saying "do not start the burners until I can check your set-up." As she checked each groups' equipment, she went over again how they were to use the equipment, how to use the burner, and why safety is important. She also checked on each group as they went through the lab. Their safety was her main concern. Labs can be fun but any time fire is used and chemicals and exchanging hands safety should be a priority (Field notebook, September 22, 2011, p. 1).  I want my students enjoy my class and I want to have fun experiments but I want them to be safe so going over safety at the beginning of the year as well as before and during experiments will be crucial. 


I want my classes to be different, they don’t have to be the same, one can be ahead, another behind.  I want every test to be different, each class has a different test, maybe on a different day and I want the tests to be a combination of different types of questions, multiple choice, short answer, matching, and essay.  I want to use group work, individual projects, small papers, and quizzes to add to my students learning, taking away the stress of major tests. I want to continuously add to my own education so I can better teach my students. And I want to create a prime learning environment for my students. I want my classes to be as different and independent as each and every one of my students.

 Instructional Philosophies


Instruction is why we are teachers, we are there to instruct our students, but there is more than one way to do that. One of the core components of knowledge under the College of Education's conceptual framework proficiencies states that teachers will "demonstrate knowledge of the content necessary for optimum practice and/or research in their respective employment settings(Allen, personal communication, September 9, 2011)."  In some subjects like math and history, things do not change with time so further education on the topic, unless it is more specific, can seem pointless. For example, 2+2 will always equal four, and George Washington will always be the first president of the United States, no matter how many math classes or history classes a teacher takes. So when furthering our education, the topic is very important. Most teachers get their masters in education, furthering their knowledge not in their content area, but in their methods and theory of education. I think this is very important. As teachers we are always learning new ideas about how our students think and learn. But at the same time, learning new material about our content areas or going into more detail about a subject or time period we have already learned about can also help us become better teachers. At St. V- St. Marry, I talked to a Physics teacher who was having his students do independent projects in which they chose the topic (Field notebook, October 6, 2011, p. 11). He was not like most teachers you will find in a high school classroom. He had his undergraduate and masters, not in education, but in Physics and taught at the University of Akron as well. He was well taught in his content area and used his ties to the University to better teach his students and give them experiences they most teachers could not.  I have already looked at different subjects for a master's program. I feel that I want a master's not only in Education but in my content area of Science. In order to get my bachelors in education, I have taken six sciences classes, and I will be able to teach those subjects. I want to further my practice and knowledge in science. 


 Another important focus teachers should have is," is there another way to teach material?" Is there more than one way to solve a problem? One of the core components of knowledge under the College of Education's conceptual framework proficiencies states that teachers will "demonstrate an understanding of students’ and individuals’ cognitive, social, academic, linguistic, physical, and emotional development to explain and present  content in multiple ways that facilitate cognitive, academic achievement, linguistic, physical and affective development (Allen, personal communication, September 9, 2011)." While at Wadsworth, I observed students learning to solve inequalities with triangles. The teacher solved two problems on the board, the second harder, and more complex than the first. After she was done explaining the process to the students, one girl raised her hand and said she did it differently. The teacher asked her to come to the board and explain her method. Once the student was done, the teacher commented on how the method the student used was more simplistic for her students to use, that she did not even think to solve the problem that way (Field notebook, October 27, 2011, p. 18). I too had solved the problem differently. Why is this? Because for one, everyone is different and may see the problem differently. Also, how much we know about math affects how we solve problems. I had been doing calculus before going to my observations so I used calculus to answer the problem, the teacher used a more round about method that the students may use later in the year and the student used the simplistic form she knew, she just sent the equations equal to each other. In the end we all got the same answer but we did it differently. The teacher used this as a way to show her students that they can solve one problem multiple ways and students should use a method that works best for them.


One way that people teach is via the banking concept. The banking concept is where teachers fill the student's "bank" with information (Freire, 1970). This method is easy for teachers, all they have to do is lecture and have the students memorize the information. The student does not actually learn. For example, when teaching that 3x3 = 9, a teacher who uses the banking method expects her students to know that, but she does not care if they realize that 3x3 is the same as adding 3, three times. Teachers using this method take on the idea that they are superior, that they know all and their students know nothing and I really disagree with this method (Freire, 1970). Not many students learn well in this environment, but I can see why teachers fall into the banking concept. Teaching can be stressful and with all the rules and regulations set at the state and national level, thinking or teaching outside of the box can be difficult. Add a few trouble makers into the mix and I can see were teachers might give up and just lecture. But I hate thinking that at the end of the year, or worse, after every chapter test my students are going to walk over to the trashcan and throw away their notes because they no longer need them and then do the same thing in their head. If we really think outside the box and teach, our students will understand more and learn more and might see the benefit to remembering it past the test. It will be my goal as a teacher to stay far away from the teacher centered method of the banking method and be more creative in my teaching style.
Diversities of Learners


Classrooms today have large range of diversity. Diversity is an important part of our society and an important part of our classroom. One of the core components of diversity under the College of Education's conceptual framework proficiencies states that teachers "demonstrate knowledge, skills and dispositions necessary to meet the individual needs of students and individuals based on gender, socioeconomic status, racial, ethnic, sexual orientation, religion, language and exceptionalities (both disabilities and giftedness)” (Allen, personal communication, October 23, 2011). This means giving students what they need to do better in school. In the science class I observed at Wadsworth, the class had four or five students with disabilities. Going into the class one would never notice these children, except for one who had a special computer that enlarged the images on the board for her vision impairment. The teacher balanced out her students and put her students with disabilities in the most conducive learning environment by placing one student with disabilities at each group and assigning a student to be the leader and help the student if they were struggling. Another core component of diversity under the College of Education's conceptual framework proficiencies states that teachers "demonstrate dispositions that value fairness and learning for all students and individuals” (Allen, personal communication, October 23, 2011).  In my example from Wadsworth, where the teacher goes around the room while students are working on a work sheet, I feel this is one way to show fairness by giving each student individual time, even though that may mean giving one student five minutes while giving another ten because fairness in education means giving each student what he or she needs not what another student might need (Field notebook, October 27, 2011, p. 18). 


I want to give my students whatever it takes to help them achieve, might it be staying after school or giving up my lunch to help them study or help them with home work. I want to encourage my students to embrace their differences, not hide them. I also want to promote cultural differences in my classroom. I want my students to be understanding and accepting of others. 
Purposes of Schooling in a Democratic Society


 Considering that we are in the United States, we model our education system after our democratic society. Being a democratic system, we teach all children and every child has the right to a fair and equal education. They have the right to chose which school they go to and they have the right to receive help if it is deemed needed. Teachers have the responsibility to bringing democracy into the classroom. This means being fair to all students, giving them what they need to succeed. Bringing democratic themes into the classroom can be as easy as giving equal attention to the students to allowing them to make choices about what they want to learn. One of the core components of ethics under the College of Education's conceptual framework proficiencies states that teachers "demonstrate ability to reflect on their effectiveness in helping all students or individuals learn and develop to their full potential (Allen, personal communication, November 3, 2011)." As teachers, we want our students to learn to their fullest potential and as I stated in my example of assessment, the teacher who allowed her students to retake the test showed that she was willing to give time outside of class to help her students succeed (Field notebook, September 29, 2011, p. 13). It was also democratic because she was not giving them an easy assignment as bonus to help their grade; it was fair to the other students because those who wanted to retake the test had to earn the chance by making an appointment with the teacher to have a one on one study session first. I am all for giving bonus work but I feel that giving an easy assignment that someone can do in five minutes, or having them go out and buy some tissues for five point, is not fair to all students. It is not fair to those who worked hard every day, did their homework, passed the tests, it is also not fair to those who cannot afford to go out and buy stuff for bonus points. I also view that grades are earned, not given, and definitely not bought. By allowing them to retake the test, the teacher was giving them a second chance, not a freebee. Another way to be fair to all students is by giving them an equal chance to ask questions and get personal attention. Most of the time I am against "busy work," but in the math class at Wadsworth, the teacher used the time that the students were doing worksheets to go from student to student asking them questions, fixing small mistakes and checking their progress. By doing so, she not only gave each student her sole attention, but she was using that time to informally assess how they were doing.  


In our book, we read an article about Summerhill. Summerhill is a very student centered school where students make every decision from what they eat and wear to when they go to class and what they learn in class (Neill, 1993). We also watched a video about Summerhill. In the video the students and the teachers were having a meeting. The meeting was held to discuss reinstating a bedtime because at the last meeting, the children had won the vote to abolish bedtime (Neill, 1993). Since the first meeting however, the older students had seen the negative effects not having a bed time had on everyone and wished to bring it back to a vote to reinstate the rule. Voting is an important part of Summerhill, giving a voice to the children and that is what we have in America. Every U.S. citizen has the right to vote and it is an important part of democracy. This idea can also be brought into the classroom. In my own classroom I want my students to understand and respect the rules, by having the vote for some of the rules, like how to deal with late homework, tardiness, or falling asleep in class, they will have more respect for the rules.


School Boards are a great example of democracy in Education. Like in our government, the U.S. citizens elect officials they feel have the same ideas or beliefs and who will represent them at the government level. The same goes with school boards. Not every citizen in a district can vote not which paint color to choose or if a class should be allowed to go on a field trip. If this was how schools were run, nothing would ever get done. Instead, we elect board members to make decisions for us. The school board meeting I attended was very short once you took away the time used for giving out awards which they do about every four meetings I was told (Field notebook, October 23, 2011, p. 23). What I did see was very structured. The meeting had a pre-designated agenda that was followed.  There was a president who brought up each topic of the agenda, and there was a strict language to the voting, even an order of who voted first. The board I observed voted on allowing an outside organization for students with disabilities use the school's busses to take the children on field trips, the board voted in favor of them using the buses. The board also voted on allowing the German students to start planning a trip to Europe, which would be looked over and approved at a later date. In addition, school boards give the final approval on the hiring of staff.  I feel that school boards play an important role in running our schools. I would encourage people, especially parents, to attend more school board meetings. It is vital to know what is going on in your school district, who your school is hiring, what they are  approving, what they are doing to make the school a safe and creative environment for your child. 

I believe that democracy is important in our society and should be important in the classroom as well. If I was teaching science I could bring in democracy by holding a debate were the students get into groups and pick a topic about environmental issues. They would then present their debate and the class would vote for one side. I want my students to strive to be better. Be better students, better friends, better teammates, better children, and most importantly, better citizens.
Part III:  Conclusion

I feel that no matter how long I am in education my philosophy will always be changing. It will change from class to class and from year to year. I will have to change how I view democracy, diversity, instruction and how I deal with state standards in my classroom. One thing in know for sure is that my students come first. And I will be there to guide them in learning about themselves, others and the world around them, because only through understanding, can we except the differences in others.
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